
 

Appendix C 
Building Task Analysis of Group VT Project Interaction:  
A Process of Building a Learning Community of Practice 

 
 Description of Linguistic 

Features 
Interpretations using the Building 

Tasks 
Associated Theoretical 

Frames 
Instructor 
Comment 
 
Introducing 
and reinforcing 
the guiding 
framework of 
LCRCT  
 
 
 
 
 
 
 
 
 
 

Verbs/ Pronouns 
“Thank you for sharing….and 
thank you all the feedback 
providers” 
 
 
Mood/ Lexicalization (word 
choice) 
“You also need to provide 
language proficiency levels in 
four modalities. See how the 
student 1’s language proficiency 
in reading speaking and listening 
and writing.”  
Mood/ Tense/ Verb 
“What did you do to support 
each of the language learners to 
improve their academic content 
competencies?”  
“how would you build on their 
first language rather than using 
more general scaffolding 
strategies?” 
“group 2 members, how would 
you apply what you have 
learned/noticed from the first 
teaching case for your planning 
and teaching?” 
 
Intertextuality 
“As many of your group 
members commented” 
“Your peer reviewers and Dr. C 
gave you awesome ideas” 

Verbs focusing on community 
building; set up the identity of 
the community of collective 
learners who reciprocate ideas and 
practices to be LCRC teachers. 

 
The combination of the deontic 

mood verbs (“need to”) and 
TESOL specific vocabularies 
signals the focused course goals 
guided by Linguistically and 
Culturally Responsive Content 
Teaching (LCRCT) 

 
Use of question to promote critical 

reflection on the teacher-
learners’ practice.  

Past tense (did) to reflect on the 
previous practice 

Modal verb (would) to develop 
critical planning/ practices 

Modal verb (would/ might) to plan 
future teaching based on the 
previous lesson (present perfect): 
from learning to application  

 
 
 
 
Instructor acknowledge and refers 

to peer; collective practice of 
reflection and mutual 
development 

Identities/ social 
languages (as TESOL 
teachers or teacher-
learners) 
 
 
Identities/ social 
languages (TESOL 
community language) 
 
 
 
 
 
Significance/ situated 
meanings (importance 
of critical reflection as 
TESOL teachers) 
 
 
 
 
 
 
 
 
 
 
 
Relationship/ 
intertextuality 
(community of mutual 
meaning making) 

Peer Comments 
 
Establishing a 
collaborative 
community of 
LCRCT 
practice  

Intertextuality/ Lexicalization  
“besides Dr. Song’s comments 
about strengthening objectives in 
general” 
“I also agree with LT’s comment 
with the LO” 
“Content concepts we don’t have 
a lot of control because we have 
to use the Missouri Learning 

 
Peer comments informed by 

instructor feedback with LCRCT 
focus  

Peer comment built on other 
classmate’s feedback  

Explicit links to the State learning 
standards  

 
 

 
Relationship/ 
Intertextuality 
(establishing a mutual 
learning community: 
ideas and practices 
shared from each 
other’s comment, 
teaching practice, and 
external curricular 



 

Standards when writing the 
curriculum”   
“it’s good that you were able to 
reach back and apply some of the 
information that we learned from 
our previous courses this 
summer” 
“I liked how you had the 
students say out loud the CO and 
LO, kind of like the in-service 
teachers did at [CD school]” 
 
Voice/Verb/ Lexicalization 
“I would add in how they would 
identify and categorize these 
things” 
 “I would maybe consider having 
graphic organizer or sentence 
stem for your ELL's to utilize” 
 
Mood/ Lexicalization 
“how did you use these 
proficiency levels to provide 
different scaffolds during lessons 
…. what WIDA supports did you 
use?” 
 
Voice/ Tense 
“I will have to remember to 
incorporate some sort of graphic 
organizer into my lesson!” 

 
Referring to the course content 

from previous QTEL courses 
 
 
 
Preservice teachers’ practice 

borrowed from observing an in-
service teachers’ practice 

 
 
 
Verb (“would”) to make a 

suggestion and prompt further 
reflection for the observed 
teaching practice using LCRCT 
languages 

 
 
 
Use of question for more details, 

to promote reflection on the past 
teaching with a specific focus on 
incorporating LCRCT practices 

 
 
Use of active voice and future tense 

positions the teacher-learner as 
progressive agents of LCRCT 
instructors 

standards); Identity/ 
social language 
(classroom teachers 
limited by the state 
standards) 
 
 
 
 
 
 
 
Significance/ situated 
meaning; Identities/ 
social languages 
(emphasizing LCRCT 
practices as EL 
teachers) 
 
 
Significance/ situated 
meaning; Identities/ 
social languages 
(emphasizing LCRCT 
practices) 
 
Identities/ social 
languages (as LCRCT 
practitioners) 

 

Response to 
Peer Comments 

Intertextuality/Voice/Verbs 
“we kind of copied off the in-
service teachers but I thought of 
the TPR so we added the hand 
motions” 
 
“It wasn’t until after when we 
did the assessment for the LO 
that we realized they didn’t 
really have a grasp – we felt that 
they understood it. but yeah, 
you’re right spending more time 
talking about it” 
 
Voice/ Lexicalization 
“we tried as best if you saw in 
our video …to include the 4 
language modalities” 

 
Active voice to appropriate 

experienced teachers’ practice and 
add their own ideas 

 
 
Active voice (“we did/realized”) 

critically reflecting on the 
previous lesson based on peer 
comment 

Verbs (realized/ felt) to 
communicate the reflective 
process  

 
 
Active voice (“we”) as agentive 

teachers adopting specific LCRCT 
scaffolding strategies 

 
Relationships/ 
intertextuality 
(building on each 
other’s practice) 
 
Identities/ social 
languages (as 
reflective LCRCT 
practitioners) 
 
 
 
 
 
Identities/ social 
languages (as active 
LCRCT practitioners) 

 


